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Abstract

This study addresses bidialectal language education by using the bidialectal
situation in Cyprus as a reference point. The focal issue is the possibility of
learning the standard by exploiting the dialect as a facilitating tool. To address
this aim, a bidialectal language model was designed and then applied through an
intervention programme in an urban and a rural primary school in Cyprus. This
model was comparative/conirastive in nature in that it drew on an explicit and
conscious comparison of leamers’ regional dialectal mother tongue with the
standard vaniety. Specifically, the model was designed to encourage formal and
conscious reflection on language differences and similarities between bidialectal
speakers’ two related codes. Once students were made aware of the linguistic
features that fall within and without the targeted standard variety, the aim was to
transfer this awareness into students’ oral and written performance. The focus
was the reduction of dialectal transference. Various assessment exercises were
conducted before and after the intervention. Synergistic use of quantitative and
qualitative analyses revealed a marked improvement in learners’ standard
production, in that dialectal occurrences were reduced.

Keywords: bidialectism, dialectal transference, language intervention,
oral/wrnitten performance, urban/rural performance.

Introduction

This study provides an empirical evalvation of the effects of the
introduction of learners” dialectal mother tongue into the classroom environment
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language, one can see that the targets as well as the means for achieving them
teaching material, strategies) are identical in the two countries. This is quite
problematic in view of the fact that the mother tongue of Cypriot children is the
CD and not the standard variety. It must be stressed that, in the whole of the
curriculum, no acknowledgement is made as to which is the actual mother
rongue of Cypriots; on the contrary, SMG is presented as their language. No
allusion is made to differences between the variety of the home and the school
variety, or to any transitory stage to fill the gap. The reason for the lack of
acknowledgement of the CD may be that the Cypriot language educational
policy views keeping the CD out of the classroom as the way to lessen dialectal
interference. However, as other studies have shown, such a practice can have
rraumatic effects on the learners (James 1996; Garrett ef a/, 1994). It must also
be noted that, despite the advocated strict SMG enforcement, the CD is still
present in the classroom (Yiakoumetti ¢ 4/, in press).

Aim of the study

The compartmentalisation of language usage and the total absence of
the dialect from the National Curriculum has recently attracted a great deal of
attention from linguists and educationists (Papapavlou 2004; Pavlou and
Papapavlou 2004; Yiakoumetti er o/ 20035). It is suggested that the
phenomenon of bidialectism affects Cypriots’ performance in the standard,
feading to dialectal interference in their SMG school production. ‘Dialectal
interference’ has no negative connotations. It simply refers to dialectal
occurrences in Cypriot students’ production of the standard variety.

The overall aim of the study presented here was to measure students’
performance in the standard and, through an intervention programme which
focused on the similarities and differences of the two varieties, to improve it.
Improvement was monitored by measuring reduction of dialectal occurrences.
Primacy was placed on the standard to be consistent with the interests of
Cypriots who view SMG as a more appropriate code for educational purposes
{Papapaviou 1994, 1998, 2001, 2004. Pavlou 1997; Pavlou and Papapavlou
2004).

Quantitative and qualitative analyses were carried out. The current
manuscript aims to provide a qualitative account of the effect of the intervention
programme in terms of learners’ pedagogical treatment, school location and test
types (viz. oral interviews and written language essays). For a quantitative
account, see Yiakoumetti er /. (2005) and Yiakoumetti (in press).
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Research Methods

For a detailed description of the research methods (design, population,
treatment and assessment), see Yiakoumetti (in press). For convenmience, a
summary of the research method is also provided below.

An intervention-based study determined by a quasi-experimental
design was applied. 182 final-year primary school children from an urban and a
rural school 1n the Larnaca district participated in the study. 92 students served
as the experimental group and 90 students as the control group. The language
ability of the two groups was tested prior to the programme and it was revealed
that the two groups were of a similar level (i.e. no statistically significant
difference was detected when examining students” CD occurrences), This
allowed for their valid comparison. The treatment was exposure to a textbook
which drew on the similarities and differences between the CD and SMG and
trained experimental-group students to consciously separate their two linguistic
codes and transfer from their mother tongue to the standard without including
dialectal features.

As already noted, the current manuscript provides a qualitative account
of the project. Eight students out of the 92 who were subject to the intervention
programme were chosen {prior to the programme, based on the language grades
they were given by their teachers) as subjects for which detailed assessment may
be especially revealing. Four — two boys and two girls — were students in a rural
school and the other four — again two boys and two girls — attended an urban
school. The speech of these students was transcribed, analysed and compared to
the speech of four students out of 90 from the control group, who were chosen
on the basis of two criteria: (i) that their overall ability was similar to that of the
experimental-group students; and (ii) that their production of CD items matched
that of the experimental-group students. Ability, reflected in the students’
language grade, was therefore the main criterion for selection. Although it is
possible that teachers allocated grades differently, this undesirable variation was
assumed to be minimal on the following basis. The guidelines of the
educational system in Cyprus (described in the Cypriot National Curriculum
(1996)) are identical for all schools and teachers must abide by similar
assessment methods to fulfil the requirements of the Ministry of Education and
Culture.

Students’ performance was measured via oral {interviews) and written
{essay wnting) tests using error analysis. For the purposes of this study, error
analysis refers to the procedure whereby dialectal interference in students’
production of the standard is measured. Error analysis in this context has no
negative connotations. In fact, as previously emphasised, the new language
model treats the dialect as a valuable linguistic source. Nevertheless, the model
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-oes focus on the standard with an aim of improving its production by reducing
c1alectal occurrences. It must be noted here that dialectal interference refers to
nterlingual and not intralingual errors. Interlingual errors occur when dialectal
-rammatical and lexical features and dialectal expressions enter the standard
ariety. The procedure of error analysis is unambiguous as a multitude of
nialectal differences have been provided by previous researchers (Newton 1972,
983-84; Contossopoulos 1994).
For the purposes of the current study, qualitative analyses are applied
‘0 data such as video recordings and test materials of case-study students.
Statistical analyses are used to inform on the prevalence and relative importance
f the qualitative observations.

Results and Discussion
Experimental and Control Differences

Several differences in the linguistic performance of students exposed to
the new bidialectal language model were found in comparisons to the
serformance of students who continued their traditional language learning (i.e.
learning of SMG without reference to the CD). Useful comparisons were based
on the occurrence of CD features in students’ production and on the relative
progress of students of the same ability in the different groups.

In speech, the experimental group showed significant reduction in CD
ccurrences in comparisons between the pre-intervention and post-intervention
tests (P <0.001). On the other hand, there was no significant change in the
oerformance of the control group.

The most common CD item appearing in students’ speech was the final
-v. This item appeared in the case-study students’ pre-intervention tests. varying
in 1ts occurrence from one to 15 times within three minutes of discussion with
the researcher. Seven out of eight of the experimental-group students
completely eliminated this item in the post-intervention interview, whereas the
control-group students continued to use it repeatedly. A single male student
from the experimental group continued to use the final -v in the post-
Intervention test but, even so, its occurrence was reduced from 15 times in the
pre-intervention test to just two in the post-intervention test. A similar pattern
was seen with the morphological prefix e-: all five students from the
experimental group who used the prefix prior to the programme had completely
eliminated it by the time of post-intervention test. The most prominent dialectal
feature was the sound 1. Again, all five experimental-group students who had
produced it before the intervention ceased to include it in their post-intervention
test interview. However, the control-group students who made use of it in the
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pre-intervention test consistently repeated it in the post-intervention test.
Similar patterns were seen with all the other CD occurrences. Students from the
experimental group either completely eradicated the interference or reduced it
dramatically, whereas the interference in the production of students from the
control group continued at a similar level. (For contrasting extracts of
experimental and control students’ oral pre- and post-intervention tests, see
Appendix A.)

The analysis also revealed that students of the same ability progressed
differently depending on the group to which they belonged. This effect was
mainly due to the fact that experimental-group students of all grades drastically
reduced their dialectal interference over the period of the study while the grade-
dependent interference observed in control-group students continued at levels
similar to those initially observed. For example, a C-grade student from the
control group showed the same pattern of CD utterances in the pre- and the post-
intervention tests. On the other hand, a C-grade student from the experimental
group completely eliminated any CD interference when assessed shortly after
the intervention programme. Similarly, a B-grade male student from the
experimental group did not include a single CD utterance in his post-
intervention test. All the CD items were totally eliminated, including the
strongest dialectal indicator /d3/, which he had used in his pre-intervention test
27 times. Conversely, in his post-intervention test, a B-grade boy from the
control group repeated all types of CD occurrence he had previously committed
in the pre-intervention test. The same was true for students of all abilities.
(Extracts from oral pre- and post-intervention tests of matched-grade
experimental and control students are found in Appendix B).

In writing too, the experimental group showed a significant difference
in the presence of CD occurrences between the pre-intervention and post-
intervention tests (P <0.001). Lexical and morphological occurrences were the
most common types of interference prior to the intervention. After the
treatment, this interference was reduced in the experimental group alone. It is
worth mentioning that students from both groups continued to commit spelling
mistakes: the post-intervention tests included many orthographical errors.
Orthography was not included in the intervention programme (as it is an
intralingual and not an interlingual error). This evidence provides a strong
indication that the experimental-group students’ improvement was based on the
programme and not on other factors. One could argue that factors such as
increased motivation in the experimental group may have influenced linguistic
performance. The re-appearance of the spelling mistakes makes this unlikely as
the broad performance of students (including aspects such as orthography,
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division of paragraphs, calligraphy and spelling?'), rather than merely the
aspects targeted by the programme, should have improved.

It must also be noted that, although it was markedly reduced, CD
interference in the production of students from the experimental group still
occurred after exposure to the programme. It should be bome in mind that the
teachers were also Cypriots who had not received any professional training on
specialised linguistic issues {(except in the meetings they had with the
researcher). The change was due to the fact that both teachers and students were
now aware of the differences between the CD and SMG and of their own CD
interference and were making an effort to reduce it. The few CD items which
appeared in students’ oral post-intervention test were phonological (mainly
gemination and assimilation). A typical example occurred in a boy’s interview
in which he used the word wuoétta (kasetta) rather than kucfte (kaseta)
meaning ‘tape’. This was minor interference, since it is rather difficult to
change this specific pattern of speech without sounding ‘fake’ or ‘pretentious’,
as the teachers explained. However, it is worth noting that, at the beginning of
the conversation, the boy avoided this pattern when he used the word midrog
(he did not pronounce it mAdrrog) (meaning ‘pilot’). Perhaps his focus had
begun to lapse by the end of the interview.

Urban and Rural Differences: CD Occurrences in Students’
Production of SMG

The pre-intervention tests revealed that the speech of rural children
included two patterns of CD features not found in the speech of urban children.
These formed the only differences in terms of CD pattern interference - every
other CD feature was shared. The two additional features were the verb ending
-1€ for first person plural (SMG: tpayovdotpe, CD: tpayovdovpeve; ‘we sing’)
and the usage of 1&g as the article for feminine plural accusative (SMG: 11g
adehoic pov, CD: te¢ adehpic pov, ‘my sisters’). These differences
undoubtedly contributed towards the significant urban-rural difference detected
in the pre-intervention test. Indeed, as this difference was only just significant
{P =0.041), it would not have been detected in the absence of the two umquely-
rural features. Regardless of the reasons for the difference, it is important to
note that students from both locations did include CD features in their oral SMG
production. However, overall, no statistically significant difference was
detected between urban and rural children. Both groups performed simtlarly
{when assessing the presence of CD occurrences) in the overall oral tests.

All these aspects are emphasised by the traditicnal language teaching in Cyprus.
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Analysis also revealed a rural-urban difference 1n that urban children
did occasionally use several lexical items from SMG for which rural students
had used a CD equivalent {e.g. SMG: kovvieg, CD: covoeg, ‘swings’ — drawn
from the children’s daily lexical bank.) The explanation for this is not clear.
Urban students do use the CD equivalents during the break amongst themselves,
as rural students do. The use of the SMG equivalents in the classroom by the
urban children might therefore be related to non-school activities (e.g. the
reading of novels at home).

In written production, CD interference was quantitatively different in
the rural and the urban classes with the rural students including more CD
occurrences in their language essay writing (P =0.030). However, when
assessing type of CD interference, the only CD element that appeared in the
writing of rural children but not in the writing of urban children concerned
intonation. Few rural children used Cypriot intonation in their SMG writing
(SMG: éxavav, CD: ekavav, ‘they did’; SMG: daokaror, CD: dackdAol,
‘teachers’).

Oral and Written Differences: Students’ Language Style

Analysis of oral pre-intervention tests of case-study students revealed
that they did include a great deal of CD interference. Although some of them
made a distinct effort to use SMG and to avoid using the dialect in their speech
as much as possible, they were often unable to provide the Greek equivalents.

Lack of explanatory sentences was also recorded in the language class
prior to the commencement of the intervention programme. Students used SMG
to answer the questions set by their teachers that were based on the passage they
had read in the classroom. Their answers were short, generally consisting of a
single sentence with a very limited number of propositions. Even simple ‘yes’
or ‘no’ responses were prevalent. There was normally no voluntary expression
of detailed descriptions and, if the teachers did not ask for a justification of
students’ answers in their original questions, the students did not offer any. The
phrasing of the students’ answers is also illuminating. The wording of their
responses was so close to the passage that it became clear that students were in
the habit of merely regurgitating the passage itself with minimal modification,
rather than offering a new set of words to explain what they meant. The
language classes in the official and supposed mother tongue were thus eliciting
responses from the students that might normally be expected only in a foreign-
language class. It was obvious that any slight modification in the teachers’
wording in relation to the wording of the text created difficulties for the students
who became hesitant to answer and remained silent until the teachers used
phrasing similar to that of the passage. As soon as teachers asked students to
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thoroughly criticise a point — something that required creativity in language —
the number of volunteer respondents dropped to near zero. Normally, those wno
did respond came from the higher-grade levels and offered answers in SMG
with minor CI} morphological interference (without any strong phonologiczl
dialectal indicators). It is interesting to note that the pattern of students’ answers
ii.e. the reproduction of the textbook’s language) was also found in the written
activities they were assigned al home. Students were required to read their
language-homework answers aloud. Even these answers which were prepared
without time restriction were extremely similar to the original text and lacked
creativity and critical appraisal. One might therefore conclude that the low
guality of students” oral production was entrenched and not challenged by the
teachers. The students possibly felt at ease offering rather simple reproductions
of original texts and the teachers did not sufficiently encourage the students to
iry harder.

However, there was a difference in students’ style of essay writing
attributable to students’ grades: those with high-grades used Greek words for
things that form part of their everyday lexical inventory in the dialect, such as
for games they play at school. For example, a student who used the Cypriot
words for ‘hide and seek’ (ywot6) and ‘running’ (Bouvpnmtd) in her speech,
applied the SMG equivalents in her writing (kpuvot6 and tpeytd respectively) -
ifor an example of difference in language style in the same student’s oral and
written tests, see Appendix C). The writing of those with low grades, on the
other hand, lacked confidence and was repetitive. An interesting example
concerned the occurtence of parataxis. Sentences such as this were not
uncommon: ‘The excursion began with music, fun, jokes. After the fun, the
music, the jokes it was time for dancing. Then, afier the music, the fun, the
Jokes, the dancing it was time for games.”

Summary

Qualitative and quantitative assessment of students’ oral and written
performance revealed the following:

s Treatment had a highly significant effect (#<0.001). In the pre-
intervention tests, students from the control and experimental group
performed similarly when examining students’ CD occurrences. In the
post-intervention tests, however, experimental students alone showed
reduction of CD nterference (P < 0.001). Case-study students’
performance tog revealed that students from the experimental group
dramatically reduced dizlectal interference, whereas the interference in the
production of students from the control group continued at a similar level,
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e The overall effect of location was not significant for oral performance
(P=0.968). In other words, both rural and urban students included a
similar amount of CD features in their SMG oral production. However.
case-study students’ performance revealed that rural students included
features like —te and 1g¢ that did not form part of urban students’ repertoire.

e The effect of location was statistically significant for written production
(P =0.030), with rural students including more CD features in their SMG
writing. In terms of types of CD interference, rural children alone used
Cypriot-influenced accent placement in their SMG writing.

e (Case-study students’ performance indicated that the most common CD
features appearing in students’ SMG production were the final —v, the
morphological prefix €- and the sound .

Conclusion

Analysis of students’ oral and written performance (pre-intervention
tests) confirmed the beliefs of educationists and linguists on the island: the
subjects’ SMQG production was influenced by their local mother tongue to a
great extent. The language intervention programme subsequently designed to
encourage formal and conscious reflection on language differences and
similarities between bidialectal speakers’ two related codes led to improved
language use. The programme explored students’ inherent intuitive language
ability (Tinkel 1985) and aimed to raise it into conscious/explicit knowledge
through the processes of ‘noticing’ and ‘mismatch-correction-transfer’. With
the application of this new language model, the improvement in the
experimental-group students’ SMG production (i.e. reduction of dialectal
transference) was clearly detectable. The result was that students’ attention was
drawn to the formal similarities and differences of the two varieties, a process
which consequently led to correct usage of the target variety in the classroom.
In other words, implicit knowledge was first raised to awareness and, later,
awareness was transferred into oral and written performance. Once children
were made aware of the features that belong to SMG or not, they applied their
knowledge to their usage. The study provides empirical confirmation that such
a pedagogical approach can be the key to effective bidialectal learning.

Future studies may do well to examine the relationship between the use
of the dialectal mother tongue in the classroom and linguistic performance in
both the target standard and the mother tongue. The present study concentrated
on one of bidialectal speakers’ two codes: the standard variety. Research on the
other code (i.e. the dialect) could offer insight into the topic of language
development or even language attrition because emphasis on one linguistic
variety (when two are in contact) could lead to loss of certain items of the other.
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- irther studies should also assess whether the introduction of the mother tongue

the school affects students’ performance in non-language related subjects.
<uach evidence will further our understanding of the issue of bidialectism and
_-znition.  Finally, longitudinal projects could elucidate issues of language
:evelopment through tests that measure proficiency repeatedly for an extended
-zriod following the cessation of the treatment. Certainly, although students’
_nilities in the standard were not entirely flawless during the period of the
~tervention programme reported here, and despite the fact that a progressive
-2terioration may have ensued after its termination, there is good reason to
-1ggest that an extended learning programme based on the model used in this
udy would have lasting long-term effects.
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Appendix A

Code of Transcription: The extracts below are taken from students’ oral tests
(interviews) and written tests (essay writing). Any CD occurrences are
indicated in bold characters and, at the end of students’ answers, their type is
noted in parentheses (e.g. phonological, morphological, syntactic or lexical).
Where an entire sentence was orally produced in the CD, it is written in bold
and specific CD items are indicated in italics. For written production, errors
relating to orthography are indicated in italics.  Students matched for
comparison are identified by the same letter (e.g. a B-grade student from the
experimental group, Student Eb, is matched to a B-grade student from the
control group, Student Cb.)

Appendix A: Contrasting extracts of experimental and control students’ oral
pre-intervention and post-intervention tests.

Student E: experimental group; oral pre-intervention test.

Researcher: Mg nepvag to Sidieiu o 61O oYOAEID;
How do you spend your time during the school break?
Student: Tov eAedBepo pov ypovov umopei va naifovuev toddopapo, Unopel va
nai&ovpe yiaréTTes.
In my free time, we might play football, we might play with marbles.
(morphology: word final -v,; lexicon)

Researcher: [Towo givat to ayarnuevo cou rayvioy;
What is your favourite game?
Student: To noddopaipo.
Football.
Researcher: Nari:
Why?
Student: To nodocpaipov p' apéoel yiati £xw ovyyeveic o pe Pondovv yw

70 10d0GPaIPO Y1a va yivw kakdg adintrg. Aéve 6T elpal o xokdg
o U autd 0w va axorovBrion toddopalpo.

1 like football because 1 have relatives who help me in order to become
a good athlete. They say [ am good so | want to pursue football.

(morphology: word final -v; phonology. sound )

Researcher: ' apéoer va mailelg ot Béon exeivov mov eival Kovid ota diktua;
Do you like to play in the position by the net?
Student: Tov moprapry; OGO

The goalkeeper? No.
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cxicon, phonology)

2esearcher:

~-udent:

[ow etvar to ayammuévo cov padnua;
What is your favourite lesson?
Maénuatika o yupvasTiky.
Mathematics and physical education.

~honology: sound ()

- 2~earcher;

~udent:

Naxi;

Why?

Ta pafmpatikd pov @peeay xov pIKPOS YT AoV PIKPOS EXALLQ PE
Ta daxtvia pov 7laL spérpony éva dvo tpia. Tar n yopvasTikn.
apéarnel pov va aBrovpar 7EOL éto apéaxel pov

I liked mathematics since 1 was little because I used to count using my
fingers, one, two. three ... And physical education ... | like 1o exercise.
that 1s why I like it.

.exicon: phonology: sound T(: morphology: augmeniative e- prefix in the past
‘ense; syntax: post-position of clitics)

Student E: experimental group; oral post-intervention test.

Researcher:

Student:

Researcher:

Student:

g népaoceg ¥Teg TO ANOYEVHA GOV,

How did you spend your afternoon yesterday?

Meifoviag nodoceaipo pe tov aderpd pov xat rapaxorovBuwviag
mAedpaon.  AxOun Enaia KpuPTO HE T@  YEITOVOTMOUAQ HOU.
AVOKGAOWOHE KOl Eve KGTAQOYI0 Alya TEIPAYWVA mMO KATW Kal
anOPaGiCUNE VA TO OVOUACOUKE TO KPNOPUYETO TNG YEITOVIAS. Lnjpepa
Ba xavoupe mo TorrEG eEepELVIGELS.

[ played football with my brother and [ watched television. 1 also
played hide and seek with my neighbours. We discovered a shelter a
few blocks from my house and we decided to name it the ‘hide-away’
of the neighbourhood. Today we will explore some more.

ATOQAc10£( Tt Ba 'Beheg va. yivel 0Tav NEYQMDOEIS,

Have you decided what you want to do when you grow up?

O 'feka va yivw kabnyntig euoikng aywyg i ofints. Oéw va
TPOCEEPW ROAAG petariia omv matpida pov. Ofw va yive Yvwotog
0mwx T0vs OALUTIOVIKES HaG, TOL EIVOL TAGIYVWOTOL ' OAD TOV KOGHO.
I would like to become a P.E. teacher or an athlete. 1 want to win a lot
of medals for my country. I want to become famous like our Olympic
champtons who are famous all over the world.
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Student C: control group; oral pre-intervention test.

Researcher: [Tdixg nepvig Tov ehsbdepo 6oL POV 670 oRiTL,
How do you spend your free time at home?
Student: Tov ehevbepo pov ypovov Patnw thedpucnv. Kamote mn(ylaivwe

otovg plhovg pov tlon mailovpev. Kdamote Swafalw éva Pifiio tov
Alékavbpov Manadapdvn, ta ‘Tladwa Avpmpara’. Axodo
padlogavov.
In my free time I watch television. Sometimes I go to visit my friends
and we play football. Sometimes I read a book by Papadiamantis, ‘Ta
Pedika Diigimata’. I listen to the radio.
(morphology. word final -v; phonology: voiced fricative dropping of y in
intervocalic position, phonology: gemination, phonology.: sound ()

Researcher: T BgAerg va yiveg dtav peyalioers,
What would you like to do when you grow up?
Student: (A)Ev nZépw (a)xdpa.

I don’t know yet.
(phonology: voiced fricative dropping of 5; morphology: prothetic n after words
ending in -v; phonology)

Student C. control group; oral post-intervention test.

Researcher: Mg népaceg oy exdpoun cov;
Did you have a nice time on your school excursion?
Student: Akovyapev padtopmvov, enailapsv Borel, noddogapov. [Inyaivvapev

kKatw mov ev 1 Bdkasoa. Erfyaivva pe tov avinyié pov... pe tov

Eadehpo pov (he corrects himself), erailopev 610 ypacidw.

We listened to the radio, played volleyball and football. We went down

to the shore. I went there with my cousin. We played on the grass.
{morphology: word final —v; morphology: augmentative &- prefix in the past
tense; phonology: gemination; lexicon)

Researcher: [Towo efvar To ayampévo 6o TPOYPApHA TNV THAEOPACT);
What is your favourite programme on television?
Student: To *WWF’. Exe1dpaon. INakevkovv.

*WWF’. It has a lot of action. They fight.
(phonology)
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Appendix B

Extracts from oral pre-intervention and post-intervention tests of matched-grade
experimental and control students.

Student Ec: experimental group, pre-intervention test; language grade C.

Researcher: [Mow navyvido nailete to Sadeippe;
What games do you play during the schoo! break?
Student: ... Kpovetdv, oyowvaxy, Miotiov, xeetov.

..Krousto, shinaki, lastiho, hosto. [Other Cypriot games]
morphology: word final -v; lexicon)

Researcher: TL ebvil 10 KPOLGTE,
What is krouslo?
student: Apav met@bels ™y prdhay kel Kovraicas pie cuppatitpe cov

Pyaivea e5w.
You throw the ball and the player it hits has to leave the pame.
lexicon; morphology: word final -v | phonology: gemination)

Student Ec: experimental group; post-intervention test; language grade C.

Researcher: [Towo eivan 1o ayarmpévo oov padnua;
What is your favourite lesson?
Student: [upvaotikn kol govolks). H wyupveorkdy pov apéoet  +iatl

YUUVR{OHOOTE Ko KEvoupe wpalo sope. Movouwr ywri pov apesel va
nailm Tov auio.

Physical education and music. I like physical education because when
we exercise we have a nice body. [ like music because [ like playing
the flute.

Stuclent Cc: control group; pre-intervention test; language grade C,

Researcher: [Tdy mepvag to ypdvo cov to Siaheippa;
How do you spend your time during the school break?

Swdent: Muilovpe pe Toug pikoug pov. Kdabe pépo mapev sig tov knov. (A}Ev
prhovpe dmog mahid.
[ play with my friends. Every day we go to the park. It's not like it
used to be.

morphology: word final -v; lexicon; phonology: voiced fricative dropping of )

Researcher: Avpw Ba nare exdpopn]. [low eiven ta oyEdu oov;
Tomorrow you are going on a school excursion. What are vour plans?
student: Oa népoupey prarav, Evva yopehkovps pe kopodes,
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We will take a ball. We will dance with the girls.
(morphology: word final -v, lexicon; morphology)

Student Cc: control group; post-intervention test; language grade C.

Researcher: Zxépinkeg T Oa "Bedec va yivelg 6tav peyaloEs;
Have you thought what you want to do when you grow up?
Student: Toupiotikdg cupPoviog. Apéerer pov. Apéexov pov ta talida.

T{on o manidg pov v rovpieTikdg svufoviog. Evvd mape Tupia ato
16hog TOL unvéc 7Ol fToL £vvd Yvwpicw TovpicTes,

Travel agent. [ like it. [ like going on trips. And my dad is a tourist
consultant. We are going to Syria at the end of the month and there [
will meet a lot of tourists.

(morphology. syntax: post-position of clitics; phonology: sound 1(; lexicon)
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Appendix C

~n example of a student who uses the Cypriot word ywotév in her oral pre-
~tervention test but the SMG equivalent xpuoto(v) in her written pre-
atervention test.

:udent E: experimental group; oral pre-intervention test.

zsearcher: T nonyvide aollete 10 Sidheyipa;
What games do you play during the school break?
~tudent: -..KpovgTov. oyowvaxv, AaoTizov, xwoTov
...Krousto. shinaki. lastiho. hosto. [Other Cypriot games]
morphology: word final -v: lexicon}

Student : experimental group; written pre-intervention test.

H gyolKn pou exdpopn

\Bec v Tpimv myape exdpopn otov Iporapa oo Eovodoyeio TMoivievera looaxk.
Exel dan ta rondid Enelav xepodueva oto yoptapt ket oia pali Kabisape va paue oin
-a nenda g takng peg evtpopéva. Otav teAEidoape and to eayntd pog Béiaps 10
-a810 ka1 KGISOUE Vi SKEGTOUME OA0 1a nadia 1 Ha naifovpe. Oha ta naibid ipactay
6. KaBe opada sixe B nandra. Or 1epuatogiiaxeg mg pmag opddag Ntav o Avepéag kat
s dhkng opadog o Mavikkog. H opada tov Aviptn vikmee Kat eie ) 8o noilovpe.
Tuppavicape ve naifovpe Porel. Mepika moude Mberav va moifovv oo yopram
errov ko aire nadie xpugrov. [Muilape npwra TpexTdv Kol of Aiyn dpa taifeps
<oupTov. Metd mriyape ot 8dkaccoe yio va PFydhovus QuToypapieg e Oka T MOudid
Mg 1agng pag. Meta kabicape Ghot katw end 10 SEVIPO Yia va EEXOUPACTOUE Kal va
TOPEYOLLE Kal vo LiATicoupe. L GdAacoa mow AMyaps EiXE xal toupictes K Exivalv)
wiavio. H Odiasco qiov kataydravn. O xaipdg frav NAOA0LOTOC Kat kadupog and
~uwwepe. Metd ot Saoxého(i) pog povaav va petprBolue Kot va TAUE GTO ALEOPEID
A0 EMGTPOPT] OO SYOAEID KAl v MAPE oTe omimia pog. Avti n exdpopn n afexactn!
Ou nfela va Eavantn xol of GAAEC EXSPONES KO VI TPV KaAL.

My school excursion

Yesterday we went on a school excursion to Protaras to the Poliksenia Issak restaurant.
A1l the students played happily on the grass. We all sat together and had lunch. Then we
itstened 10 the radio and decided to play. There were 16 of us so we were divided into
two groups of eight and played football. Andreas' team won and they decided that we
should play volleyball. Some wanted to run; others wanted to play hide and seck. We
played both. Then we went to the sea and look pictures. We rested under a tree and
danced and talked. There were 1ourists swimming. The sez was deep blue and the sky
clear with ne clouds. Our teachers counted us ard we got on the bus to return 10 our
school. This excursion was unforgetiable’ | would like 10 go on others and have a lat of
fun.
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(morphology: word final -v; phonology: assimilation of vowel to that of a
Jollowing syliable; lexicon; phonology: gemination; phonology: misplacement
of accent; morphology. phonology: abscnce of tri-syllabic intonation pattern; §
spelling mistakes)



