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The present study addresscs the issuc of bidialcctism and language
cducation with reference to the bidialcctal community of Cyprus. It has
commonly been obscrved that Cypriots underachieve in Standard Modern
Greck which is the official linguistic varicty for cducation. The study
asscsscs the cffects of a bidialectal language model applied to primary
schools to improve linguistic performance in the standard. Improvement is
defined as a reduction in dialectal interference in terms of phonology,
morphology, syntax and Icxicon. The language modcl has its basis in
Language Awarcncss and uscs the dialectal mother tonguc (the Cypriot
dialcct) to provide cxplicit comparison with, and subscquent improvement
in, the target standard varicty (Standard Modern Greek). A quasi-
cxperimental design was uscd for the modcl’s application and cvaluation.
Quantitative analyses of thc results rcveal that thc model produced a
marked improvement in oral and written production of the standard.

1 BACKGROUND TO THE STUDY

The present study investigates the issue of bidialectism and language education with respect to
the bidialectal community of Cyprus'. Two linguistic varieties are used by Greek Cypriots —
the Cypriot dialect (a regional dialect of Modern Greek) and Standard Modern Greek. The
dialect is the Cypriots’ mother tongue; it is the variety acquired at home. Standard Modern
Greek is the variety learned at school. The two varieties occupy different domains of usage
(the most distinct one being the use of the local dialect at home and the use of the standard at
school). In written production, it is the standard variety which is mainly used; in oral
production, the dialect is more prominent. More specifically, Standard Modem Greek (SMG)
is used for legal and administrative documents, and in daily newspapers. Oral production of
written material (e.g. television broadcasts, school lessons, lectures, announcements and
political speeches) is also provided in the standard. The Cypriot dialect (CD) is used for
communication with friends on daily or personal informal issues and in exchanges and
transactions (e.g. shopping). SMG is not used in daily interactions unless mainland Greeks are
present, or when the discussion is rather serious, or when the interlocutors want to appear of
high status. (For information on the domains of usage of the two varieties, see Karyolemou
and Pavlou 2001; Moschonas 1996, 2000; Panayotou 1999; Sciriha 1995, 1996.)

The dialect has no official place at school. The curriculum for primary education treats
the standard as students’ mother tongue and excludes their actual dialectal mother tongue
altogether. This policy has recently attracted a great deal of attention from academics,
linguists and educationists in Cyprus who agree that the phenomenon of bidialectism has an
effect on students’ linguistic performance in the standard. The experts’ opinions follow a
unanimous pattern. They agree that the dialectal variety interferes with students’ production
of the standard.

' “Cyprus’ refers to that part of the island which is rccognised as such by intcrnational law; the one under Greek
administration.
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This study addresses this issue in terms of production in the school environment. To
date, no studies in Cyprus have empirically researched students’ actual linguistic performance.
This project studied students’ performance in terms of dialectal interference when using SMG
(both for oral and written production). Their linguistic performance was measured before and
after an intervention programme which aimed to reduce dialectal interference. Dialectal
interference was categorised as phonological, morphological, syntactic and lexical.

2 BIDIALECTAL LANGUAGE AWARENESS MODEL

The intervention programme has its basis on Language Awareness (LA). LA is an approach
to teaching the mother tongue, second or foreign languages and dialects as part of a
comprehensive language education that draws upon common and divergent elements of
diverse linguistic varieties (Hawkins 1984). A bidialectal LA model was prepared which
aimed to improve students’ production in the standard (improvement was seen as reduction of
dialectal interference). This model drew on the differences and similarities between the CD
and SMG and consisted of two stages:

(1) Unconscious first-dialect (D1) and second dialect (D2) knowledge converts into conscious
D1 and D2 knowledge: the process by which this occurs is self-reflection. Learners reflect on
their already-existing knowledge, thereby analysing it. The assumption is that, due to the
nature of the varieties (i.e. they are dialects of the same language), learners have a great degree
of access to unconscious knowledge of the targeted features.

(i) Conscious D2 knowledge is transferred in D2 performance: the model aims to show that
learners who are equipped with explicit/conscious D2 knowledge of specific language features
do perform better in D2 compared to learners of the D2 who do not possess conscious D2
knowledge.

It must be stressed that the programme placed primacy on the standard to be in
accordance with the current educational policy on the island. To argue for the opposite would
have been inconsistent with the present interests of the speakers. (For information on
Cypriots’ language attitudes towards the two varieties, see Papapavliou 1994, 1998, 2001;
Pavlou 1997; Pavlou and Papapavlou 2000.) Despite maintaining the primacy of the standard,
the importance of the dialectal mother tongue was emphasised and was used as a facilitating
tool for the improvement of the former.

3 RESEARCH DESIGN

A quasi-experimental design was used for the model’s application and evaluation®. 182
students participated in the study, 92 serving as the experimental group and 90 as the control
group. The model was applied for three months on a daily basis for 45 minutes a day. The
intervention programme replaced 50% of the traditional language classes. During this time,
the control group continued with the traditional language classes. Both the oral and written
performance of students was measured. The oral took the form of a three-minute interview
with the researcher and the written took the form of a language essay.

? For information on the application and evaluation of a quasi-experimental design, sce Campbell and Stanley
(1963); Cohen et al. (2000); Scliger and Shohamy (1989).

* Prior to the present project, a pilot study was undertaken to confirm the feasibility of the model (Papapavlou
and Yiakoumetti 2003).
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4 RESULTS

Quantitative analyses of the results revealed that the model produced a marked improvement
in oral and written production of the standard.

4.1 Oral performance

The performance of the control group and the experimental group (i.e. classes in which the
new bidialectal language model was applied) was compared over two periodic tests using a
repeated-measures GLM (with test as a within-subjects factor and treatment as a between-
subjects factor) (Figure 1).

Figure 1. Performance of students (means * 95% confidence limits) of the control
and experimental groups over two oral tests, measured as the number of CD
occurrences per minute.
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The experimental group showed significant reduction in CD occurrences between the
first and second tests (P =0.000). There was no significant change in the performance of the
control group (P = 0.483).

The performance of the experimental group was then analysed with respect to type of
CD interference (Figure 2).
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Figure 2. Performance of students of the experimental group over two oral
tests in terms of four linguistic categories, measured as the number of CD
occurrences per minute.

4

35
Q
5 3
£
€ )
5 25 phonological
a .
@ | morphological
o 2
2 syntactic
@
E 15 lexical
Q
3
a 1
(8]

05

0

test 1 test2
test

Significant improvement was found in all four categories: phonology (P =0.000),
morphology (P = 0.000), syntax (P = 0.000) and lexicon (P = 0.000).
4.2 Written performance

The written performance of the control and experimental groups was again compared over two
periodic tests (Figure 3).

Figure 3. Performance of students of the confrol and experimental groups over
two written tests, measured as the number of CD occurrences per 100 words.
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The experimental group showed significant reduction in CD occurrences between the
first and second test (P =0.000). The control group, however, showed a significant increase
in CD occurrences between the first and second test (P =0.000). A possible explanation of
this might be that for test 2 students did not know they were being assessed. Test 2 might
therefore have provided a better reflection of the general written performance.

The performance of the experimental group was then analysed with respect to type of
CD interference (Figure 4).

Figure 4. Performance of students of the experimental group over two
written tests in terms of four linguistic categories, measured as the
number of CD occurrences per 100 words.
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Significant improvement was found in all four categories: phonology (P = 0.000),
morphology (P =0.000), syntax (P =0.011) and lexicon (P = 0.000).

5 CONCLUSIONS

The results of the study indicated that there is good reason for doing LA work and that it can
be the key to effective bidialectal learning. The project confirmed that the ability to
consciously identify mismatch between two varieties enhances performance in the variety
which is targeted for improvement.

REFERENCES

Campbell, D. T. and Stanley, J. C. (1963) Experimental and quasi-expcrimental designs for rescarch on
tcaching. In Gage, N. L. (¢d.) Handbook of Research on Teaching. Chicago: Rand McNally and
Company. Pp. 171-246.

Cohen, L., Manion, L. and Morrison, K. (2000) Research Methods in Education. London: RoutlcdgcFaliner.

Hawkins, E. (1984) Awareness of Language: An Introduction. Cambridge: Cambridge University Press.

Karyolemou, M. and Pavlou, P. (2001} Languagc attitudes and asscssment of salient variables in a bi-dialectal
speecch community.  Paper prescnted at First International Conference on Language Variation in
Europe. Barcclona: Universitat Pompeu Fabra. Pp. 110-120.

Moschonas, S. (1996) H ylwooikn dipopeia oty Konpo. Paper presented at Yoynpés-AaBeveig Midooes oty
Evporaixr 'Evaon. Oeoccarovikn: Kévtpo EAAnvuaig FAmooag. Pp. 121-128.

Moschonas, S. (2000) T1 EAMinvikd puréve oty Kdnpo. Aiqbeia 1 Avyovotou.



422 Androula Yiakoumetti

Panayotou, T. A. (1999) H NeogAAnvikn otn ovyypovn Korpo. Paper presented at Zuvédpio yia v EAAnviks
[dooa 1976-1996. Adhvo: [avemothio Adnvav. pp. 283-289.

Papapavlou, A. (1994) Language Contact and Lexical Borrowing in the Greek Cypriot Dialect. Athens: N. C.
Grivas.

Papapavlou, A. (1998) Attitudes toward the Greek Cypriot dialect: sociocultural implications. /nternational
Journal of the Sociology of Language 134: 15-28.

Papapaviou, A. (2001) Mind your spccch: language attitudes in Cyprus. Jouwrnal of Multilingual and
Multicultural Development 22(6): 491-501.

Papapavlou, A. and Yiakoumetti, A. (2003) The analysis and classification of non-standard occurrences in the
writing of Greek Cypriot primary-school children. Selected Papers from the | International
Symposium on Theoretical and Applied Linguistics. Thessaloniki: Aristotle University of Thessaloniki.
pp. 340-348.

Pavlou, P. (1997) Children's attitudes toward Cypriot Greek and Standard Modern Greek in Cyprus. Paper

presented at 3rd International Conference on Greek Linguistics. Athens: University of Athens.

Pavlou, P. and Papapavlou, A. (2000) Ztdoeig évovtt otn xpron g Kurpuakfg dakéktov ot Snpotikn
eknaidevon oty Kompo. Paper presented at Learning and Teaching Greek as a First and Second
Language. Péfupuvo: Movemotio Kprime.

Sciriha, L. (1995) The interplay of language and identity in Cyprus. The Cyprus Review 7(1): 7-34.

Sciriha, L. (1996) 4 Question of Identity: Language Use in Cyprus. Nicosia: Intcrcollege Press.

Seliger, H. W. and Shohamy, E. (1989) Second Language Research Methods. Oxford: Oxford University Press.

Androula Yiakoumetti

University of Cambridge
Faculty of Education

17 Trumpington Street
Cambridge CB2 1QA
United Kingdom

ay212@cam.ac.uk


mailto:ay212@cam.ac.uk

